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Ludereon, B, K. and Stevens, G. D. A Review of the Zducation of the
Hentaelly Hendicapped in Horwaey. Exceptional Children., March, 1957,

23, Wo. b, pp. 251 =

Torshov Schocl, the first for Mentzlly Handicapped wes established
in 1867 - talen over by the state in 1892. An Act of Compulsory
Education for Deaf, Blind and Backwerd was passed in 1881 = chiefly
to take over existing private schools experiencing finanelel dif-
ficulty. The Conformity law of 1897 established a director of
schools fer the abnormal under the Ministry of Church & Education.

In 1939 2 law transferred custodial institutions for the Mentally
Deficient to the Ministry of Social Velfere - spscial schools re=
mained under Ministry of Church & Educatlon.

In 1951 & Directorazte of Speciczl Education was establiched to
administer special clesses - who is glso chief administrastor of all
institutions.

Two groups of mentally reterded - the “debiles" between 50-75, and
the auxiliary classes of 70-55. Schools are required to establish
and maintain the auxiliery clesses, The debiles are assigned and
cbliged to attend where aseignwent is made - if parents resist some
exceptions are made if community offers other facilities. (Wo
specigic mention is made of the disposition of the below 50 IQ
ETOUD o

kdvenced progrem of teacher training with special emphasis as
early as 1876. Fellowships available - interchange amcng Nordic
countries., Teachers nov study first the high grede defectives in
Oele and follow with the study of low grade defectives in Denmark.
Teachers are provided with opportunity to visit institutions in
England, Scotland, Germany and others.

War badly damaged plant facilities - occupation forces evicted
children, and services were severely curtailed. These have been re-
built and expanded since 1951..
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Baumgertner, Bernice. There is a Rainbow in the Sky. (Mimecgraphed)
No date (text indicates written between 5/53 and 11/5L)

Preliminary Review of Pilot Study on classes for Trainabls Retarded
in Illinois. )

Legisletion Permissive - passed in May, 1953
12 classes established
Dept. of Public Instruction pays 2/3 of teacher's salary
Requirements for Admission of child
a&. toilet trained -
b, ambulatory = welk without help
¢. &ble to progress
d. no physicel danger to themselves or others
5. Recommend cooperation of all agencies concerned.
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gge, Fo W letter (Minmeogr aphed). Hew York {99 Univereity Place):

in thiz letter to the Eduvcational Director of AHRC, Nrs. Bogps
discusses the need for definitive interpretation cf such goals
ag "Self Tepalization' and "Heppiness® as they regard the edu-
cation and training of the treinable mentally reiarded,

Te must deternmine each child's developmental pattern - which

ie very important in the retarded. Ve must constanily walch

for and ascertain the development of readiness or prior learnings
before offering training for the nexit step.

gurricaiunm Example: Spsech teachers say chewing development musz{ precede
vevelopnend speech. If child doesn't tzlk or chew, the chewing ability

must be developed before time is egpent on speech therary.

In respect to grouping - assctiations with normal children has
value — but she states: "I do not believe it is wvaluable to
have heterogenzous grouping in the school situabion", No objec-
tion to free assoclation on pleyground, etc. provided they are
not expescted to interact socially or in gemes.

Tiscipline must be immediebe znd direét. Recommend removal from
group &5 best discipline. Mlore severe types of discipline should
be avoided unlsss cause of migbehavior is very clear. (Child
vho swings et another msy be willful or it may be a type of
selzure.)

Recommesnds training child {o funciion in homs or workshoep to be
useful, and have leisure time activities which have utilitarian
value the chilé can recognize - without eleborate egquipment. She
gteles: "I do not believe & lot of investment in woodworking,
ceramic equipment and the like is justified in our schogls®.
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o?dberg, Ignecy. Profiles of Special Education Personnel, Exceptionzl
Children,, Karch, 1957, Vol. 23, No. 6, pp 238 -

L survey of the "averags™ teescher in eech of the Iields of excep-
tionality, et Columbia Univereity.

The average teacher of the retarded is 31 yearz old, has had
experience in teaching regular classeg. She studies for her
gegree on a part-time basis,

L questicnnaire on "Vhat suggestlons would you meke for the future

development of the Special Education Department?" - included these

recommendations pertaining to the arez of retardation (339 concrete
recommendations were received in all areas):

1. Practical experience should be increased
2. Teachers nced toc undsrstand children as well as their handiceps
_ 3. More psycholegy of the spzeific handicap
Teacher he Bow tc szt up a new speciel class in 2 school
Tralning 5. Curricvlus plonning for the hendicapped
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Courses in guidance for the exceptional

» Sbtudy of commmiiy resources

o Include courses in relexation

9. How to counsel parents and organize parent groups

1G. Special course in ghop practices feor mentally handicapped

1l; MWeeds of field should be surveysd and students trained eccordingly
12. Speech correction class reqtired of 2ll in special education.

o~ O

He notes wide divergence of opinions in teacher training needs and
some variance of idezs between teacher opinion and university and
administrative staffs. Suggests further study toward reconciliation
of these views. :
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Hill, Arthur 8. A Criticzl Clance at Special Educationo Exceptional
Childreno, ¥ay 1956, Vol. 22 Wo- B, pp 315 -

From the Thite House Conference on Fducation, this basic principle:

"The people of the United States have inherited a commitment, and

have the responsibility to provide for 211, a full Opportnnity for

2 free public education regardless of physical intellectual, social,
. or emotional differences....”

Teo many educators conivinue to ignore the reality of learning dif-
ferences and the obvious needs for differentiated school services.
It is no longer sufficient to provide isolated spscial education
services that are differentiated according to obvious impairments,
but rather a coordinated program for children with many kinds of
learning problems. ©Special educators must tear down the walls which
have been built arcund the unrealistic clinicel classifications of
exceptional children:

Curriculum ,

Procedures "Get them into the normal stream of society” is a dangerous cliche.

j MNzny misfits of special education mzy rsesult from adherence to this

¢liche, Children thrown into a school program which ls not geared
to their needs, and where guidance is obtained from those unacquainted
with the special problems of the handicapped may be expected to becoms
misfits.

Many unrealistic measures are being adopted in the name of "integration®.
In some places integration means the assignment of handicapped to one

or more classeg of unhandicapped. Where this occurs the result may

be’ the disintegration of children and their learning experiences,

unless the planning is undertaken carefully according to the needs of
each child, and the interests of the receiving teachers. Integration
may also mean the location of special classes in ordinary school
buildings, but such a class may be more isolated than a program main-
teined in a special building.

It is doubtful if educators have realized fuylly the extent to which
?BS? parents can contribule toward more efficient special services.
Ly Voluntary groups have impetus, & cause, and an intense desire to do
Participation something. They are less structured and operate under fewer restric-
! tive regulation. PFrogress will be accelerated when the parents,
voluntary associations, and educators reach mutual understending and
bzcome egual contributors to the education of excepticnal children.
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Community

Unde ~stending

Teacher
Treining

Kveraceus, Yilliem C. Accenteance-Rejection ancd Exceptionality.

ephionzl Children., Nay, l“‘ib Vol. 22; ¥Hc. 55; op 328 -

Atiltudes in the compunity end among professional workers toward
deviaves, if negative and rejecting, can be more crippilng than
the handiczp itself.

Marked geins {in scceptance) have been recorded in recsnt years
in several areas...notably wiinh the mentelly retarded.

In a study of 8L graduzte students, in an sffort te measure the
degree of acceptebility of deviate children among professioncl
workers, these results were obtained:

l. They most preferred to teach the gified

2., They least preferred to deal with the delinguent and the
menially retardsd

3. They knew the mcst about the emotionelly disturbed, and the
gifted

o They were least well-informed sbout the blird and partizlly
sighted.

5. Public drives and fund-raising campaigns veer strongly toward
the physically handicapped

€. Delinguent end gifted occupy 2 neglected status

T Mentally retaorded, formerly a highly rejected group, are today
receiving recognition. In sp*tﬁ of the gains that have been
achisved, this group of people indicated a strong rejective
attitnde toward this category of deviates.

T

Iord, F. E. A Realistic Look at Special Classes. Exceptional Children.,
May, 1956 Vol. 22, %o. B, pp 3421 -

Observations:

1. Our special classes are far more heterogeneous than we hoped
they would be

2. Special classses continue to attract the merginal ehild who
deesn't belong there

3. The special class has tended to accept children with greater
and greater disability

Implications of these three significant observetions: Research is
advencing the understanding of meny more categories ¢ handicaps -
the identification of the brain-injured child, the differentiztion
of the hard of hearing from the deaf, etc. Hesearch must still do
much to formulate plens for the severely retsrded and help decide
what is reasonable to expect of them.

Teacher Education must be improved to cope with the complexity cof
handicaps. Since special education deals with such heterogeneous
groups it is logical to urge & very strong basic foundstion of
training which provides real insight to all of the major dissbilities.
These areas ghould be included: :

(continued)



Fzrent
Consultation

Fesponesibility

4 strong background in psychology and child development

« A strong preparation in the nature of all common disabilities -
especially retardation, vision, hearing, speech

3. A real chance during training o stedy disabilities "on the

heof®™, not Yon the sghelf™.

N gt

Administrative leadership is needed which is trained for the com-
plexity of modern service. These are cited as enconraging move-
ments:

1. Development of auxiliary services
2. Consultants for children who remain in regulsr classes
3¢ The integration of programs for normel and excerniional children

Parent Education is in need of further development to provide a mors
total service. We need to organize to assure service for all parents
beginning at the time of diagneosis end continuing as long as assist-
ance is needed, The major problem iz pgne of fixing responsibility.
The whole area is far too important to be left to chance services

of voluntery community agencies. If the school is resvoneible -
whof = teacher, principal, or somscne not yel defined?

The sugpestion is mede that &n official service can be established
within the school structure itc give assistance to parents from the
time the childis problem is identified, regardless of age. This
should be supported by public funds. The schoeol should provide
leadership for dircet services to parents, and leadership for the
coordination of thz voluntary agencies.

We are bogged down in services to categories, with overemphasis on
asgumed differences between the children we serve. We tend to
specialize cur services instead of making them comprehensive and
inclusive. Rehabilitation methods should be observed. These do not
begin with digability categories, but with the individual and plan in
terms of individual needs.

= me e ows

Purcell, Roderick N. Commmity Programs for Mentally Deficient Youth
Public Velfare in Chio Today., Columbus, Chio: O5tate Department ci Public
Telfars, Dec. 1952.

State of Ohlo Committee of Councils for Retarded Children met in
November, 1950 to attempt to introduce legislation in 951 Pssembly.
The proposal was made to place the program in the Department of
Velfare because the representatives of the Department of Education
made "emphatic" expressions that the mentally deficient child was
not educable and therefore educaticdn did not wish to sccept this
legislation to coms. under the Department of Fducation.

In December of 1952, (1 year after legislation), 52 classes are

in operation in 50 counties, serving 500 children. Wot all classes
are epproved under Senste Bill 157 because sufficient funds are not
available, )
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Reynolds,; M. C., Blodgett; He,

beno, E. The Trainable Chils.
Unpublished. 1956.

Gives factors of couplexity in identifying the trainable. Potential
¢f brain demsged cilld is unpredictable. FHigh proportien of cnildren

Diagnosis in this group have normal parents and are due to accidental incidence.
Cites facbors of adjustment toc be considered as well a= IQ in identi-
fying the trainable child.

Traces some of the history of Day Cless Training for trainable re-
tazrded in last 10 years:

1947 - increased smphasis shown
1552 — L4500 children in special classes - tawght by 53¢ teachers
195L - classes in 31 states - special legislation in 9 states.

Cbjectives of day clagses: Hocnomic usefulness, social adesquacy,
improvement in self help, aczquate uvse of leisure, parent velief, and
&dequate parent planning.

Problems to be considerad in coanection with establishing classes:
kreas to Siundy hdequate diagnosis. transporietion, adeguate teachers, controlled
admissions &nd discherge and parent educatlon.

Specilic training areas suggested: Self help, health, safety, motor
coordination, music, rhythms, communication, grooming, work habits
and simple acts and crafis.

Curriculuom

Develepment Periods should bs short bul "general routine" needs to be M"scrupulously
consistent”,

itmosphere needs Lo Le leased and highly reinforcive to children.
Desirable teacher characteristics:

Relatively mature

Some advantage in having raised a femily

Treining in child development

Background on protlems of mentzl deficiency

Ability to tolerate much routine

AMi1ity to communicate with parents

Observational ability for constructive contributions to dizgnostic
problems

Strong social service drive.

-

Tezcher
Training

- -}
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1/2 vo 1/3 of trainsble retarded in 3t. Paul "graduate” t¢ institutions.

Proposes some thought provoking questions on the long range value of
day care programg:

1. 7Ts the savings in board and lodgings and personnel of day care
programs over institutionalization measurable against the cost
in terms of restricted adult activity of the parent, sibling
adjustment, protection of property, and danger of exploitation

Areas to of the retarded®
Study - Doss the parentis right to make his own choice include the
right to expect community services and adjusiments?

3. Does the adull cdependency of the seriously retarded and his

porsetucl nead for cuelter and supcrvision justify e
expense 1o perssniel, i‘a&u_,,.ities. trw.z.; orteion ote of traindns curin. ashasl rs

-—
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Kothsten, J. Ho Califormie's Program for the Severely Retarded.
Ercepiional Children., Feb., 1953, Vol. 19, Wo. S5, pp 171 -

Californiz Program reviewsd &ft
£
t

efter the Iirgt year of operation.
leglslaticn is perwiasive for bz

reinable (mandatory for educeble).

#200 per child in addition te #3120 basic aid limit of 12
children per teacher

Geoals of training for future: for institutional or community adjust-
ment

Eligibility of children based on specific reguirements;

1. Child must not be educzble level

2. Be eble to see and hear

2. Be ambulatory to the extent of no undue risk

L. Be toilet trained

5. Be eble to cowmunicate his wants and understand simple
directions _

€. Beshavior must not endanger himself or others

7« Emotionally stable to the sxtent thet group situstions do
not intensify hisz probleme.

Present status (after 1 year - 1953):

30 classes, 300 children, mostly LO-5C IQ's, largely without
eny physical stigmeta, esiimste of 5,000 in California needing
this program.

Fature Needs:

¥ore adequate diagnostic services, well trained teachers, rasearch
on curricular organization, sheltercd workshops, centers for parent
guidance, improved legislation, greater understanding of moral and
social responsibility.

= e e e =

Taylor, Welter. Outline for American legion Disirich Child Welfare
Schools. St. Paul: Dept. of Pub, Welfare {mimecgraphed) no date.

Exceptional children grouped as to physical hendicaps, mental
deviations, emotlional and social maladjustments.

Estimates total handicapped at 1/8 of &ll children, or in Minnesota
this means 140,000 children. Presently providing for 1/5 of these
children.

Urgent Weeds:

¥ore research

More personnel - well treined, mature, warm, capable., professional
More coordination

Public understanding -~ help to replace syrpethy with genuine under-
standing.
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Vichek, Samuel M. How to Help Your Hondiecapped Child. Wew York
5 ¥ 4 e > =
(22 East 38th St.): Public fifairs Commitiee, Inc., 1955

Deels mainly with crippling types of handicaps, bubt proposes
thege thoughts on commnity attitudes and services:

Only by living with handicapped people can we lsarn to under-
stand and accept Lheme. Cne strong ergument in favor of having
handicapped children educated with the non-handicapped is that
the non-hendicapped children will gein. They will come to
ynderstand that there is & child behind the ....other difficulty.

Community :

Understanding Services for handicapped children logically should be affiliated
with other basic progrems like those of a medical school, a
hospitel, or 2 public school. To the extent that the basic pro-
grame of health, education end welfare ares supported, specialized
programs can be benefited.

o s Em s =

Zedler, E. Y. Public Opinion & Public Bducetion for the Excepticnal
Child - Court Decisions, 1873-19%0. Excepiional Children., Feb.,
1953, Vol. 19, No. 5, pp 187 =

This traces through court decisions the various stages of the
American concept relative tc responsibility for public education
for the handicapped. In the first stage courts upheld the scheol
boards in excluding the devizte child, on the basis of "general
welfare," and "rights of cthers." In the seccnd stage the concept
was developed and sustainsd by court decision That all children,

Coman &y regardless of disability, have & right toc education. Now in the

Undereianding third stage courts are yeflecting a new concept - that each child
has a right to an education svited to his abilities or disabilities.
The actuzl citations of court decisions in this article and the
lnterpretationz in individuzl cases are quite interesting but not
adaptable to summary.
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Friends of the Mentally Retarded, Progress Report to 6/30/53 (mimeographed)

A survey in Hennepin County found needs as follows in this order:

1. Temporary or Day Care Center

2., Trade Schocl or Sheltered Workshop

3. leisure tims center

4. Summer or week-end camp

5. Parent education and home training program

Note #1 is first need. #2 is first request. Regular day school is
high on llst - but confused in parents' minds pending expansion of
public school program.

In order of ease of provision as to least preparation and cost:

{continued)
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1, Cemps

2¢ ieisure time sciivities
3. Day csre

b Parent education

5. Sheltered workehops

3
=0
Boarding s¢hool.

Cin

Philadelphia Commission on Yentelly Retarded. 5 Study of the Problenm
cf Wental Retardation in the City of Pnilaﬂelph;ao, Philadelirhiz:
(mimcographed) 195E.

The city of Philsdelphia orgeniced 2 commission to study ths
problem of retardstion in March, 195L.

Goals of the commitiee: To survey ithe communilty to determine
nature and scope of the problem. “To formulste recommendations
for 2 comprehensive program for providing essential services for
the mentelly retardsd,

Activities of timir study:

1, JTdentificaticn anmd incidsnece of the problem

2. Evaluation of existing and potential resources

3o Understanding and verifying the needs

L. Analyzing the findings znd plamning & long range program

5. Encouragement of new resources

&, Dissemination cf findings and recommendstions to the community.

Cheracteristics of slow lesruner: Slow rate of maturation, reduced
learning capacity, inedequate social adjustment.

Classification of retardastes: Mild - IQ's of 50-75; Moderate -
IQ's of 25=50; Severe - IQ's of 0=25. (This study makes no effort
to separate ite findings as they perbain to tne ¥lld, or Meoderately
Retarded, so much of the metsriel is not spscifically applicable

to the traineble only).

Study was divided in genera‘ areas, as they pertained to development
of the child:

1. Identification, evaluation and diagnosis - the early ysars

2. Education and training - the years frow &6-16 or 17-

3. Young Adults - period of decision "between" some economic
usefulness =nd residential care.

i Related services - general problen of coordinstion and
communicaticn among various agencies.

1. TIncidence of 21l retardates was 2.32% of total populstiong 3.39%
of school age population in Phil aaelphlac (Cites other estimatas
of school age only: Hew Jersey 2.3%, Connecticut 2.0%, Onondage
County, New York 3.3L%).

2. Public school classes for the traiunable retarded were opened in
April, 195L4. WNow (Feb. !5&) number 10 clszsses, with 100 enrollment,
ages 8-16.

(continued)
.



3‘

Iittle data available regarding the young adult period. The
commitiee found much nced for ssrvice here. States this
ebseyrvation: "Fhe mere sttaimment of sixteen or seventeen
years of life does noti gualify the retardate for the loss of
support of an educational and training environment."

Needs here as ascertained from parent study: Sheltered work-
shops, leisure activities, transportaticn solution. OSubstantial
number of retardates (L6h4 in Philadelphiz in 1955) are released
into the communitiy each year = providing a continuous community
problem,

Valugs of a Sheltered Workshop are discussed: FEconomic useful-
ness up to capacity, a facility for observation and training
personnel, opportunity to evaluzte the retardate; terminal
employment, develcp community awarencss.
Related Services:

Residential care is now 138% overcrowded, new aZmissions

almest non-existent, few accepted under six yezrs of age,

discharge planning is neglected.

Research:

No definite program in Philadelphia,

liedical:

One spscizl clinic for visual defects of retardates. and
one special cdental clinic.

Perszonnel:

25% of special class teachers are substitute or temporary.

New recuirements are for 2l semester hours beyond certificatio

These teachers will receive #L00 more than regular teachers.
Coordination cof Agencies:

The committee drew up a form "x=L" to be used in identifying
the handicapped devised to guide in the coordinstion of
gervices for the handicapped. (Sample of this form included
in the Report Bulletin).

. e

Tape Recording - Dr. Ignacy Goldberg, Tzlk Before Sub-Commitiee March 2,
1957

Trainable - Who are they? Vhat constitutes a trainsble? Vhen is
this person trained?

IQ may define child an educable -~ palsy or other handicaps may
define him as trainable because he will always need caring for.

{continued)
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¥hat afber the clacs is finished?

Shelitered workshops
Should have 20-25 years of schooling, B-16 is not ensugh
Recommended €=-2¢ school age.

Responsiblility of ¥azlfare or Education:

Both - combined efioris

Public Health Wurse, for pre=schocl. VYhoever ig best trained.
Not either or but together.

Confusion on loczl level - when two depariments have Jurisdiction.
Creates schizephrenic siluzitlon.

Use Institubtion = not as dumping ground, bul as best resource =
laboratory of study of the retarded. BEring teachers and parents in
for instituie and ineserwvice. Use state institution for training -
not just for the childran.

Uonsistency - even if consistenily bad mey be better for the child
than eonfusicn of a few hours ¢f beautiful school work, then home
to bad conditions.

Institution es & temporary placement . may be a sheltered vocational
training.

Stages of developmental care:

1. Home

2; Public Schocl

3. Vocational training

L. Final placement mey be in institution (work like normal person,
leisure life, sharing with his own kind.)

Institution should be vsed flsxibly - nct "put child awey anc ferget
Him."

Some institutions have connotetion of prison - child ig brought in
by sheriff - spcken of =zs paroled when he leaves.

Rural aress - helicopiers may be solution. In one case pre-school
children travel L hours on bus to b: orz hcur in school.

New Jersey hes wmandatery lew which has resulted in use of any
facilities, with the pcorest teachers shutiled to these classes.

Parent Rducation:
Should not be pushed = allow ther time
That do we know to offer parents?
A etudy listed 25 individunal problems such as these, about which
parents sought help:

{continued}
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What type of discipline should we use?
Yhet %o do if child deesn't want to eat?
Constant rocling = what to do?

Yhat occupation - they sit idly
Socialization

About self-help

How to handle emotional problems.
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